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Inclusion Teaching Checklist (Teacher)

2F1E# Whole class work
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Access to teacher and any resources is planned based on person centred approaches.
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Resources are available to all: e.g. coloured overlays, good use of whiteboard and visualizer.
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Students’ seating plan carefully planned using information from the one page profile.
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Rules and routines for the lesson taught and displayed: praise for students working within the rules with some
reasonable adjustments made to allow this to happen.
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All students clear about the lesson objectives.

Sf R LA R R BRI el o R R S B R PR A e R

All students clear about the structure and the timings for the lesson and the day and visual timetables and
planners are on display.
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New or difficult vocabulary written up, pre-taught, displayed and revisited.
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Teachers check for understanding of instructions by using ‘chunk and freeze’ techniques and asking students to
explain it in their own words.
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Support in place for students who can’t ‘hold things in their heads’ — Post-it notes, planners, individual
whiteboards, study jotters etc.

10.

KIHPHRAIELD » T HREfAR A kT g2 s alB LA i TRz =
;_—ﬁ;},%ﬁ— FFB ?}E °

Questions pitched to challenge students at all levels. Use of higher order questioning prompts available for
support staff.
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Use made of alternatives to questions to invite a response, e.g. making suggestions from which students can
choose, ‘speculating’ making personal contribution from own experience.
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Questions used to ensure the rest of the class is listening, e.g. ‘This one is for a quick response’, ‘This one
needs several minutes to think about’, ‘This one I want you to work at for ten minutes in pairs’ etc.

13.

Fr R R IE.LIIFT,JJ§4*K* BEL 0 B4 F4 BRI REE? | Fggfrraz‘g;’ﬁ
BE-H,?, ~ TR E2-H72, -

Questions used to ensure the rest of the class is listening, e.g. ‘Does anyone have a question for Katie?” “Who
thinks the same as Jo?’, “Who thinks differently?’
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Questions are asked which use information from the one page profile showing insights into the interests and
strengths of the students.
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Pre-teaching is in place to help a student with SEN know the main themes of the lesson and prepare for

discussion and likely questions. The teacher builds on this and actively engages the students with SEN in the
lesson.

Bw2 | 2E#  Independent and group work
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Time and support is given before responses are required. e.g. personal thinking time, partners talk, use of
scaffolding tailored to what is known about the student through the use of person centred approaches.
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Contributions of all students are valued and there is a secure, supportive learning environment which
encourages all students to ‘have a go’ and where ‘mistakes’ are managed well and built upon.
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Students help and support each other with ideas; they give one another the space to think and respond to
questions.
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Contributions are reflected back by the teacher in expanded form or are expanded upon by other children.

20.

Er IR EFTHREE (RE~FTFBE) -

Multi-sensory teaching approaches (visual, verbal, kinesthetic) are in use.




Buz ] E2EH  Independent and group work
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Positive ‘time out’ strategies such as talking in pairs or with other groups are used to maintain attention.
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Mixed ‘buddying’ is used for seating and paired or partner work, e.g. more settled student paired with a student
who finds concentration difficult. Information from one page profiles informs buddying decisions.
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Interactive strategies used. e.g. students having cards to hold up or individual whiteboards, or coming to the
front of the class to take a role.
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Visual and tangible aids used, e.g. story sacks, real objects, signs and symbols, photographs, counting sticks,
computer animations, key-ring prompts, coloured overlays. Information from one page profiles informs the
range of visual aids available within the class.
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Strategies which students need to use are made clear and shared with the class as it may not be only the
students with SEN who find these useful.
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Abstract concepts made concrete, e.g. word problems in Maths turned into pictures or acted out or modelled
with resources.
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Students prepared or pre-taught prior to the introduction of new concepts and new vocabulary.
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Students share new learning with others in their group.

29.

g4 N R 205 PP | VR R e Y R o

Students reflect on their learning by completing ‘I can’ statements.
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Time for group and/or individual feedback.
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Transition from whole-class work to independent and group work clearly signaled and actively managed.
Supported with visual cues where needed.




BuZ ] E2EH  Independent and group work
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Tasks clearly explained or modelled — checks made for understanding. Task cards or Post-it notes or task break-
down sheets used as reminders. Sufficient time available and expected outcomes made clear.
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Students’ different needs for explanation are recognised: students can choose to start if they feel they understand
or wait for further explanation if they do not.
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Materials and resources for tasks are easily available and accessible.
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Expectations about independent personal organisation are clear and routines have been taught.
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A distraction-free area has been set up for students who need one to work effectively.
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Students have been taught strategies which mean they can continue to work without direct teacher help if
they get stuck. Prompts to remind them are on display.
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Students are provided with and regularly reminded of resources to help them be independent, e.g. relevant
material from whole class session kept on display, word lists or word mats, post-cards showing key
vocabulary, number squares etc.
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Explanation of how present tasks link back to previous tasks are given.
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Tasks are simplified or extended.
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Students can make decisions as to whether they will complete a simple task or a more complex one.
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Tasks are made more open or closed according to the student’s needs.
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Buddying, use of ICT etc. are available to give access to tasks without having to read written instructions.




Bwz | EEH  Independent and group work

44, @ T A% i FUorde m”é“‘;lb » 5 4:1'—»}; #4453 é_' #r;%?""fﬁ-tmg"‘i%'—i
Ep ,:—fj/g%g ?’t-’%ﬁ )
Scaffolding provided for all students including those with SEN. Information from person centred approaches used to provide
appropriate scaffolding.
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Variety of pupil groupings used so that students are able to draw on each other’s strengths.
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Students are taught to work in pairs and in groups.
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Appropriate learning behaviours are noticed and praised or rewarded.
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Effective use of ICT as an access strategy, e.g. speech or sign supported software, on-screen word banks,
speech to text programmes, predictive software, voice operated .
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Individual education plan targets/expected outcomes on person centred plans are picked up on and developed
within the lesson.
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Written texts are at student’s instructional level and matched to their age and dignity.
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Teaching assistants are used to prepare some students for the whole-class teaching ahead of time by introducing
concepts and vocabulary.

52, RF e s@pnet - W B4 Mg S0 dITY o AR P AGKER LT RY o T 4
R SRR R #Z:—g R R o
Teaching assistants are used to prepare some students for whole class teaching ahead of time by rehearsing
feedback, thinking in advance about the questions the teacher will ask the class.
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Peers are helped to give feedback in positive ways, e.g. ‘I like the way...” ‘An idea that would make it even
better is...’
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Questioning is designed to assess understanding of particular vocabulary, concepts and objectives relevant for
each student or group of students.




